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AMS 2XXX: Classics of American 
Thought II: Reconstruction through the 
Twentieth Century 

I. General Information 
 
Class Meetings 

• Term: Spring 2026 
• Day/Time TBD 
• Location TBD 

 
Instructor 

• Instructor: Gianna Englert 
• Location: TBD 
• Office hours: TBD 
• Email: genglert@ufl.edu 
• Phone: TBD 

If you need to schedule an appointment outside of office hours, please email the course instructor. 
 
Course Description 
This multidisciplinary course surveys the ideas, texts, and authors that have shaped the American 
tradition and its attendant concepts of freedom, democracy, equality, and nationhood. Students 
will learn about America’s cultural and political heritage by reading and discussing great works of 
philosophy, constitutional interpretation, political thought, history, literature, and the arts, 
beginning in Reconstruction and concluding at the end of the twentieth century.   
 
General Education Credit and Writing Requirement 

• Humanities/ Social & Behavioral Sciences/ International 
• Writing Requirement (WR) 2000 words   
 

This course accomplishes General Education objectives of the subject areas listed above. A minimum 

grade of C is required for Quest and General Education credit. Courses intended to satisfy General 

Education requirements cannot be taken S-U. 

https://catalog.ufl.edu/UGRD/academic-programs/general-education/#objectivesandoutcomestext
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The Writing Requirement (WR) ensures students both maintain their fluency in writing and use writing 

as a tool to facilitate learning. Course grades have two components. To receive writing requirement 

credit, a student must receive a grade of C or higher and a satisfactory completion of the writing 

component of the course. 

 

Required Readings and Works 
1. American Political Thought, 2nd ed., eds. Isaac Kramick and Theodore J. Lowi (Norton 

Anthology). ISBN: 978-0-393-65590-2 

2. All other required readings will be made available as PDFs on Canvas.  
3. Materials and Supplies Fees: N/A 

 

 

https://catalog.ufl.edu/UGRD/student-responsibilities/writing-requirement/


   

 3 

II. Graded Work 
Description of Graded Work 
 

1. Active Participation and Attendance: 20% 
a. Participation: 10% 

i. An exemplar participant shows evidence of having done the assigned reading 
before each class, consistently offers thoughtful points and questions for 
discussion, and listens considerately to other discussants. See participation 
rubric below. (R) 

b. Class Attendance: 10% 
i. On-time class attendance is required for this component of the course grade. 

Class attendance will be recorded daily. You may have two unexcused 
absences without any penalty, but starting with the third class missed your 
grade will be affected.  Starting with the third unexcused absence, each 
unexcused absence reduces your attendance grade by 2/3: an A- becomes a B, 
and so on.   

ii. Except for absence because of religious holiday observance, documentation is 
required for excused absences, per university policy. Excessive unexcused 
absences (10 or more) will result in failure of the course. If you miss 10 or more 
classes (excused or not), you will miss material essential for successful 
completion of the course. 

 
2. In-class Reading Quizzes: 20% 

a. Reading quizzes will be administered at the start of class on Monday, five times 
throughout the semester. They will test the student’s knowledge of the week’s 
readings, and will contain short-answer, true/false, and multiple-choice questions. 
Professor will provide written feedback on your short-answer questions. See 
examination rubric below. (R) 

b. Quiz dates: Weeks 3, 5, 9, 12, 14. 
 

3. Midterm Examination: 20% 
a. In Week 7, a midterm examination will be administered in class. The examination 

will be an in-class, 50-minute exam including essay, short-answer, true-false, and/or 
multiple-choice questions. Professor will provide written feedback on your essay 
and/or short-answer questions. See examination rubric below. (R) 
 

4. Final Analytical Paper: 20% 
a. During Week 13, you will submit a 2,000 word (minimum) analytical essay addressing 

a prompt provided to you by Week 5. You will develop an analytic argument based on 

https://catalog.ufl.edu/UGRD/academic-regulations/attendance-policies/
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your own thesis responding to the prompt. Your paper must incorporate at least three 
of the course readings. See Canvas for more details. Professor will provide written 
feedback. See writing rubric below. (R) 

b. Professor will evaluate and provide written feedback, on all the student’s written 
assignments with respect to grammar, punctuation, clarity, coherence, and 
organization.  

c. You may want to access the university’s Writing Studio. 
d. An additional writing guide website can be found at OWL. 

 
5. Final Examination: 20% 

a. During the scheduled period, a Final Exam will be administered in class. As with the 
midterm, this examination will be an in-class, 50-minute exam including essay, short-
answer, true-false, and/or multiple-choice questions. Professor will provide written 
feedback on your essay and/or short-answer questions. See examination rubric 
below. (R) 

 

III. Annotated Weekly Schedule 
 

WEEK 1:  RECONSTRUCTION  
 
We begin this course during Reconstruction (1865-77) to explore the constitutional, social, and 
economic challenges that confronted the nation the end of the Civil War. Upon which foundations 
could the union be rebuilt?  How, if at all, could the United States rectify the evils of slavery? Which 
fates would befall the more than four million newly freed slaves in the South?  What was the proper 
relationship between federal and state power in the aftermath of secession?  
 
This week students will read speeches from two figures who raised and responded to these questions: 
the abolitionists Frederick Douglass and Thaddeus Stevens. Students will also read the Thirteenth, 
Fourteenth, and Fifteenth Amendments to the U.S. Constitution as well as a selection of Walt 
Whitman’s poetry on the death of Lincoln.  
 
Readings (55 pages):  

1. Thirteenth, Fourteenth, and Fifteenth Amendments to the U.S. Constitution in American 

Political Thought (abbrev. APT), pp. 817-820. 
2. Thaddeus Stevens, “Speech on Reconstruction” (January 3, 1867) in Beverly Wilson Palmer 

and Holly Byers Ochoa, eds. The Selected Papers of Thaddeus Stevens, Vol. 2 April 1865-August 

1868 (Pittsburgh: University of Pittsburgh Press, 1998), pp. 211–224 

http://www.writing.ufl.edu/
https://owl.purdue.edu/owl/
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3. Frederick Douglass, “What the Black Man Wants” (January 26, 1865) and “The Composite 
Nation” (December 7, 1869) in Douglass: Speeches and Writings (New York: Penguin Random 
House, 2022), pp. 520-529 and 540-555. 

4. Walt Whitman, (1881). "When Lilacs Last in the Dooryard Bloom'd" and “O Captain My 
Captain!,” and “The Dust Was Once the Man” in Leaves of Grass, 7th ed. (Boston: James R. 
Osgood), 15 pp. total.  
 

 
WEEK 2:  CAPITALISM & INEQUALITY IN THE GILDED AGE  

 
This week, students will read works of political and social commentary from The Gilded Age (1870s-
90s), a period of industrialization, economic transformation, and opulence, but also of inequality, 
political corruption, and decadence. We will read the writings of three writers who addressed the 
issues of class politics and materialism: Sumner, Veblen, and Whitman. Finally, students will read an 
exposé by the investigative journalist Ida B. Wells-Barnett on the resurgence of white mob violence 
in the last decade of the 19th Century, a stark image of racist brutality after the end of slavery.  
  
Readings (77 pages): 

1. William Graham Sumner, What Social Classes Owe to Each Other (1884) in APT, pp. 613-
629 

2. Thorstein Veblen, The Theory of the Leisure Class (1899), in APT, pp. 915-919. 
3. Whitman, Democratic Vistas (1871), in Whitman: Prose Works 1892. Ed. Floyd Stovall. Vol. 

2. (New York: New York University Press), pp. 361–401. 
4. Ida B. Wells-Barnett, The Red Record (1895) (Frankfurt: Outlook Publishing, 2018), pp. 1-

17. 
Reading Quiz #1 
 

 
WEEK 3: MARK TWAIN I 

 
This week, students will begin reading one of the great American novels: Mark Twain’s Adventures of 

Huckleberry Finn. Students will discuss themes of slavery, race, identity, Southern culture, the role of 
tradition, and the meaning of freedom that the novel introduces.  
 
Readings (80 pages): 

1. Adventures of Huckleberry Finn (1885) (Dover Thrift Edition), selections.  
 
 
 

https://www.whitmanarchive.org/published/LG/1881/poems/193
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WEEK 4: MARK TWAIN II  
 

This week, students will continue their reading Twain’s Adventures of Huckleberry Finn. Students will 
continue their discussion of Southern civilization, slavery, race, and freedom from the previous week.  
 
Readings (80 pages): 

1. Adventures of Huckleberry Finn (1885) (Dover Thrift Edition), selections. 
 
 

WEEK 5: THE COLOR LINE 
 

In 1903, W.E.B. Du Bois declared that the problem of the twentieth century is “the problem of the 
color line,” a reference to segregation and to the legal and social barriers that excluded African-
Americans from white society. This week, students will explore variations on the theme of the color 
line, beginning with the landmark Supreme Court case Plessy v. Ferguson and in the ongoing exchange 
between Du Bois and Booker T. Washington.  
 
Readings (80 pages): 

1. Plessy v. Ferguson, Majority opinion and Justice Harlan’s dissent (1896) in APT, pp. 847-852 
2. Booker T. Washington, “Atlantic Exposition Address” (1895) in APT, pp. 852-856 and  

Up From Slavery (1901) (Mineola, NY; Dover Thrift Edition, 1995), pp. 1–20, 51–79 
3. W.E.B. Du Bois, The Souls of Black Folk (1903) (selections) and “The Talented Tenth” 

(1903) in APT, pp. 856–870; 870-875 
4. Langston Hughes, “Let America Be America Again” (1938), in APT, pp. 887–890 

Reading Quiz #2 
 
 

WEEK 6: DEMOCRACY AT THE TURN OF THE CENTURY  
 
This week, students will read depictions and critiques of American democracy. We will begin with 
the historian Henry Adams’ political novella, Democracy, a story of bribery and power in the 
nation’s capitol, before reading selections from Adams’ autobiography that portrays American 
society at the turn of the century. Students will also read the activist and social reformer Jane 
Addams’ reflections on gender and citizenship.  
  
Readings (75 pages): 

1. Henry Adams, Democracy: An American Novel (1880) and The Education of Henry Adams 

(1907) in Adams (New York: Penguin Random House 1983), p. 100-130, 1030-1070. 
2. Jane Addams, “If Men Were Seeking the Franchise” (1913) in APT, pp. 772-777. 
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Reading Quiz #3 
 

 
WEEK 7: PROGRESSIVISM & REFORM   

 
This week, students will study the sweeping reforms that characterized the Progressive Era (~1900-
20), a period of populist politics, increased economic regulation, social activism, and control of big 
business. We begin with the principles of the Progressive movement articulated in speeches by 
Theodore Roosevelt and Woodrow Wilson and in the journalist Herbert Croly’s The Promise of 

American Life. Students will also read selections from Upton Sinclair’s novel The Jungle, which 
exposed the horrific working conditions of the meatpacking industry. Emma Goldman’s essays on 
anarchism and women’s rights round out our study of the reformist spirit of the period.  
  
Readings (88 pages): 

1. Herbert Croly, The Promise of American Life (1909) in APT, pp. 949-971 
2. Theodore Roosevelt, “The New Nationalism” (1910) in APT, pp. 971-980 and The Strenuous 

Life (1909) (New York: Century Company, 1901), pp. 1-25  
3. Woodrow Wilson, “The New Freedom” (1913), pp. 984-997 
4. Upton Sinclair, The Jungle (1906) in APT, pp. 895-903 
5. Emma Goldman, “Anarchism: What it Really Stands For” (1911) in APT pp. 724-735  

 
 

WEEK 8: THE NEW DEAL & ITS CRITICS  
 

Beginning in the early 1930s, President Franklin Roosevelt enacted the New Deal, a series of policies 
and regulations designed to rescue the United States from the Great Depression. This week, 
students will study FDR’s vision for the New Deal as well as responses from some of the program’s 
most famous critics. This week’s assignment includes a recording of one of FDR’s fireside chats. 
Students will also take a midterm exam this week. 
 
Readings (37 pages and a 34 min recording): 

1. Franklin Delano Roosevelt, “Four Freedoms” (1941) and “Second Bill of Rights”  in APT, pp. 
1055-58 and 1058-1060 

2. Roosevelt, Fireside Chat of March 9, 1937 on “court-packing,” (34 mins) 
<<https://millercenter.org/the-presidency/presidential-speeches/march-9-1937-fireside-
chat-9-court-packing> 

3. Walter Lippman, Planning in an Economy of Abundance (1937) in APT, pp. 1069-75 
4. John Dewey, Liberalism and Social Action (1937) in APT, 1031-1048 
5. Charles Beard, The Myth of Rugged Individualism (1931), in APT, pp. 1022-1031 
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In-class Midterm Exam  
 
 
 

WEEK 9: T.S. ELIOT & FLANNERY O’CONNOR 
 
This week, students will read works from the two of the greatest literary figures of the 20th century: 
the American-born poet T.S. Eliot and the Southern novelist Flannery O’Connor. We begin with 
selections from Eliot’s Four Quartets (1944) that explore themes of disillusionment, time, and 
spirituality. Students then read O’Connor’s post-War World II short story, “A Good Man is Hard 
to Find,” a tale that explores morality and righteousness. Students will discuss the spiritual and 
Christian images in both works.   
 
Readings (74 pages): 

1. T.S. Eliot, Four Quartets (1943) (New York: Harvest Books, 1997), “Burnt Norton” pp. 13-23 
and “Little Gidding” pp. 49-62 

2. Flannery O’Connor, “A Good Man is Hard to Find” and “The River” (1955) in A Good Man is 

Hard to Find and Other Stories (New York: Harcourt, 1997), pp. 1-25 and 25-51 
 
 

WEEK 11: CIVIL RIGHTS  
 
The Civil Rights movement of the 1950s and 60s aimed to abolish racial segregation, discrimination, 
and the disenfranchisement of black Americans. This week, students will begin by reading 
landmark rulings by the Warren Court against segregation. We will then discuss writings and 
pamphlets from key actors and activists of the period: MLK, the Black Panther party, Malcolm X, 
and James Baldwin.  
 
Readings (75 pages): 

1. Supreme Court opinions: Brown v. Board of Education (1954), Heart of Atlanta Motel v. US 

(1964), Loving v. Virginia (1967), 18 pp. total 
2.  Martin Luther King, Jr. “Letter from Birmingham Jail” (1963), APT pp. 1133-1147 
3.  James Baldwin, selections from The Fire Next Time (1963) (New York: Vintage Books, 1993), 1-

11. 
4. Baldwin, selections from Nobody Knows My Name (New York: Vintage Books, 1992), 1-35 
5. Malcolm X, “The Ballot or the Bullet” (1964) in APT, pp. 1147-1153 
6. The Black Panther Party, “What We Want, What We Believe” (1966) in The Radical Reader, 

ed. Timothy Patrick McCarthy and John McMillian (New York: New Press, 2003), pp. 413-16 
Reading Quiz #4 
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WEEK 12: COUNTERCULTURE  
 
This week, students will study the various American social movements that are typically 
characterized as “counterculture.” We will read the essayist Joan Didion’s firsthand account of 
counterculture in 1960s California, along with a collection of political manifestos and Betty Friedan’s 
bestselling The Feminine Mystique.  

 
Readings (82 pages): 

1. C. Wright Mills, “Letter to the New Left” (1960) in APT, pp. 1115-1120.  
2.  Students for a Democratic Society (SDS), The Port Huron Statement (1962) in APT, 1121-1133. 
3. Betty Friedan, The Feminine Mystique (New York: W.W. Norton, 1974), pp. 57-79 
4. César Chávez, “Letter from Delano” (1969) in The Radical Reader, pp. 542-546 
5. Joan Didion, “The White Album” in The White Album (New York: Farrar, Straus, and 

Giroux, 1979), pp. 11-50. 
Analytical Paper Due 

 
 

 
WEEK 12: LIBERALISM & THE QUEST FOR JUSTICE 

 
In A Theory of Justice (1971), the political philosopher John Rawls attempted to describe the basic 
structure of a just society and offered a novel version of political liberalism with “justice” as its 
primary aim. Rawls’ text revolutionized political philosophy in the United States; not only that, it 
prompted decades of responses from liberals and critics alike. This week, students will read a 
selection from Rawls’ work as well as a series of reactions to the liberal quest for justice.  
 
Readings (74 pages): 

1. John Rawls, A Theory of Justice (1971), in APT, pp. 1181-1192 
2. Robert Nozick, Anarchy, State, and Utopia (1974), APT, pp. 1193-1206 
3. Susan Moller Okin, Justice, Gender, and the Family (1991) (New York: Basic Books), pp. 89-110 
4. Alisdair MacIntyre, Whose Justice? Which Rationality? (South Bend: University of Notre Dame 

Press, 1988), pp. 1-29 
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WEEK 14: CONSERVATISM  
 
During this week of the course, students will study the conservatism of the Reagan Revolution 
along with its influential antecedents. We will begin with Barry Goldwater’s Conscience of a 

Conservative, a book that reinvigorated American conservatism in the early 60s. Students then read 
the Friedmans’ Free to Choose, a critique of big government, before exploring Reagan’s speeches.   
 
Readings (68 pages): 

1. Barry Goldwater, Conscience of a Conservative (1960), APT, pp. 1101-1109 
2. Ronald Reagan “A Time for Choosing” (1964) and “City Upon a Hill” (1989) in The Last Best 

Hope: Speeches of Reagan (New York: Humanix Books, 2016), pp. 2-6, 18-32 
3. Milton and Rose Friedman, Free to Choose (New York: Harcourt, 1980), pp. 1-38 

Reading Quiz #5 
 

 
WEEK 15: AMERICAN CULTURE AT THE CENTURY’S END  

 
We conclude the course with a study of American culture at the tail end of the twentieth century 
from two different perspectives: from the conservative philosopher Allan Bloom and the feminist 
legal theorist Catherine MacKinnon. Finally, students will read Fukuyama’s musings on liberal 
democracy as the end of history.  
 
Readings (76 pages): 

1. Allan Bloom, Closing of the American Mind (New York: Simon & Schuster, 1987), pp. 25-47 
2. Catherine A. MacKinnon, Feminism Unmodified: A Discourse on Life and Law (Harvard 

University Press, 1986), pp. 1-15 
3. Francis Fukuyama, The End of History and the Last Man (New York: Free Press, 1992), xi - 39 

Final Exam During Finals Week 

  



   

 11 

 

IV. Grading Scale and Rubrics 
 
Grading Scale 
For information on UF’s grading policies for assigning grade points, see here. 
 
 
 
 
 
 
 
 
 
 
 

A 94 – 100%   C 74 – 76% 

A– 90 – 93%  C– 70 – 73% 
B+ 87 – 89%  D+ 67 – 69% 

B 84 – 86%  D 64 – 66% 
B– 80 – 83%  D– 60 – 63% 
C+ 77 – 79%  E <60 

https://catalog.ufl.edu/UGRD/academic-regulations/grades-grading-policies/
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Grading Rubrics 
 

Participation Rubric 
 

A 
 

Typically comes to class with pre-prepared questions about the readings. Engages others about ideas, respects the 
opinions of others and consistently elevates the level of discussion. 

B 
Does not always come to class with pre-prepared questions about the reading. Waits passively for others to raise 

interesting issues. Some in this category, while courteous and articulate, do not adequately listen to other participants 
or relate their comments to the direction of the conversation. 

C Attends regularly but typically is an infrequent or unwilling participant in discussion. Is only adequately prepared for 
discussion. 

D Fails to attend class regularly and is inadequately prepared for discussion. Is an unwilling participant in discussion. 

E Attends class infrequently and is wholly unprepared for discussion. Refuses to participate in discussion. 

 
Examination Rubric: Essays and Short Answers 

 

 Completeness Analysis Evidence Writing 

A 

Shows a thorough 
understanding of the 

question. Addresses all 
aspects of the question 

completely. 

Analyses, evaluates, 
compares and/or contrasts 

issues and events with 
depth. 

Incorporates pertinent and 
detailed information from 
both class discussions and 

assigned readings.  

Presents all information 
clearly and concisely, in an 

organized manner. 

B 

Presents a general 
understanding of the 
question. Completely 

addresses most aspects of 
the question or address all 

aspects incompletely. 

Analyses or evaluates 
issues and events, but not 

in any depth. 

Includes relevant facts, 
examples and details but 

does not support all aspects 
of the task evenly. 

Presents information fairly 
and evenly and may have 

minor organization 
problems. 

C 

Shows a limited 
understanding of the 

question. Does not address 
most aspects of the 

question. 

Lacks analysis or 
evaluation of the issues and 

events beyond stating 
accurate, relevant facts. 

Includes relevant facts, 
examples and details, but 
omits concrete examples, 

includes inaccurate 
information and/or does 
not support all aspects of 

the task. 

Lacks focus, somewhat 
interfering with 
comprehension. 
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D Fails fully to answer the 
specific central question. 

Lacks analysis or 
evaluation of the issues and 

events beyond stating 
vague, irrelevant, and/or 

inaccurate facts.  

Does not incorporate 
information from pertinent 

class discussion and/or 
assigned readings.  

Organizational problems 
prevent comprehension. 

E Does not answer the 
specific central question. 

Lacks analysis or 
evaluation of the issues and 

events. 

Does not adduce any 
evidence. 

Incomprehensible 
organization and prose. 

 
Writing Rubric 

 

 

Thesis and 
Argumentation 

Use of Sources Organization 
Grammar, mechanics 

and style 

A 

Thesis is clear, specific, and 
presents a thoughtful, 
critical, engaging, and 

creative interpretation. 
Argument fully supports 
the thesis both logically 

and thoroughly. 

Primary (and secondary 
texts, if required) are well 
incorporated, utilized, and 

contextualized throughout. 

Clear organization. 
Introduction provides 
adequate background 

information and ends with 
a thesis. Details are in 

logical order. Conclusion is 
strong and states the point 

of the paper. 

No errors. 

B 

Thesis is clear and specific, 
but not as critical or 

original. Shows insight and 
attention to the text under 

consideration. May have 
gaps in argument’s logic. 

Primary (and secondary 
texts, if required) are 
incorporated but not 

contextualized 
significantly. 

Clear organization. 
Introduction clearly states 

thesis, but does not provide 
as much background 

information. Details are in 
logical order, but may be 
more difficult to follow. 

Conclusion is recognizable 
and ties up almost all loose 

ends. 

A few errors. 

C 

Thesis is present but not 
clear or specific, 

demonstrating a lack of 
critical engagement to the 
text. Argument is weak, 

missing important details 
or making logical leaps 

with little support. 

Primary (and secondary 
texts, if required) are 

mostly incorporated but 
are not properly 
contextualized. 

Significant lapses in 
organization. Introduction 
states thesis but does not 

adequately provide 
background information. 
Some details not in logical 

or expected order that 
results in a distracting read. 
Conclusion is recognizable 
but does not tie up all loose 

ends. 

Some errors. 
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D 

Thesis is vague and/or 
confused. Demonstrates a 
failure to understand the 
text. Argument lacks any 
logical flow and does not 

utilize any source material. 

Primary and/or secondary 
texts are almost wholly 

absent. 

Poor, hard-to-follow 
organization. There is no 
clear introduction of the 

main topic or thesis. There 
is no clear conclusion, and 
the paper just ends. Little 

or no employment of 
logical body paragraphs. 

Many errors. 

E There is neither a thesis 
nor any argument. 

Primary and/or secondary 
texts are wholly absent. 

The paper is wholly 
disorganized, lacking an 

introduction, conclusion 
or any logical coherence. 

Scores of errors. 
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V. Student Learning Outcomes (SLOs) 
If the course is designated Humanities Gen Ed, use this text as base and modify text in green. 

HUMANITIES SLOs  
Humanities courses must afford students the ability to think critically through the mastering of subjects 
concerned with human culture, especially literature, history, art, music, and philosophy, and must include 
selections from the Western canon. 
 
Humanities courses provide instruction in the history, key themes, principles, terminology, and theory or 
methodologies used within a humanities discipline or the humanities in general. Students will learn to 
identify and to analyze the relevant factors that shape thought. These courses emphasize clear and effective 
analysis and approach issues and problems from multiple perspectives. 
 
Content: Students demonstrate competence in the terminology, concepts, methodologies and theories used within the 

discipline(s).  
• Identify, describe, and explain the history, underlying theory and methodologies used. (H). 

Assessment: midterm exam  
 

Critical Thinking: Students carefully and logically analyze information from multiple perspectives and develop reasoned 

solutions to problems within the discipline(s).  

• Identify and analyze the relevant factors that shape thought within the subject area. Approach issues 
and problems within the discipline from multiple perspectives. (H). Assessment: analytical essay, 
midterm exam. 

 

Communication: Students clearly and effectively communicate knowledge, ideas, and reasoning in written or oral forms 

appropriate to the discipline(s).  
• Communicate knowledge, thoughts and reasoning clearly and effectively. (H). Assessment: active 

class participation, analytical essay, midterm exam. 
 

If the course is designated Social & Behavioral Sciences Gen Ed, use this text as base and modify 

text in green. 

SOCIAL & BEHAVIORAL SCIENCES SLOs 
Social Science courses must afford students an understanding of the basic social and behavioral science 
concepts and principles used in the analysis of behavior and past and present social, political, and economic 
issues. Social and Behavioral Sciences is a sub-designation of Social Sciences at the University of Florida.  
 
Social and behavioral science courses provide instruction in the history, key themes, principles, terminology, 
and underlying theory or methodologies used in the social and behavioral sciences.  Students will learn to 
identify, describe and explain social institutions, structures or processes.  These courses emphasize the 
effective application of accepted problem-solving techniques.  Students will apply formal and informal 
qualitative or quantitative analysis to examine the processes and means by which individuals make personal 
and group decisions, as well as the evaluation of opinions, outcomes or human behavior.  Students are 
expected to assess and analyze ethical perspectives in individual and societal decisions. 
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Content: Students demonstrate competence in the terminology, concepts, methodologies and theories used within the 

discipline(s).  
• Identify, describe, and explain key themes, principles, and terminology; the history, theory and/or 

methodologies used; and social institutions, structures and processes. (S). Assessment: midterm exam  
 

Critical Thinking: Students carefully and logically analyze information from multiple perspectives and develop reasoned 

solutions to problems within the discipline(s).  

• Apply formal and informal qualitative or quantitative analysis effectively to examine the processes and 
means by which individuals make personal and group decisions. Assess and analyze ethical 
perspectives in individual and societal decisions. (S). Assessment: analytical essay, midterm exam. 

 

Communication: Students clearly and effectively communicate knowledge, ideas, and reasoning in written or oral forms 

appropriate to the discipline(s).  
• Communicate knowledge, thoughts and reasoning clearly and effectively. (S). Assessment: active class 

participation, analytical essay, midterm exam. 
 

 

If the course is designated International Gen Ed, use this text as base and modify text in green. This 

category can be used in conjunction with the other two, but not by itself. 

INTERNATIONAL SLOs 
This designation is always in conjunction with another program area. Courses with International should 
demonstrate that a majority of the course addresses international content and engagement, and it should be a 
substantial, defining feature of the course. 
 
International courses promote the development of students’ global and intercultural awareness. Students 
examine the cultural, economic, geographic, historical, political, and/or social experiences and processes that 
characterize the contemporary world, and thereby comprehend the trends, challenges, and opportunities that 
affect communities around the world. Students analyze and reflect on the ways in which cultural, economic, 
political, and/or social systems and beliefs mediate their own and other people’s understanding of an 
increasingly connected world. 
 
Content: Students demonstrate competence in the terminology, concepts, methodologies and theories used within the 

discipline(s).  
• Identify, describe, and explain the historical, cultural, economic, political, and/or social experiences 

and processes that characterize the contemporary world. (N). Assessment: midterm exam  
 

Critical Thinking: Students carefully and logically analyze information from multiple perspectives and develop reasoned 

solutions to problems within the discipline(s).  

• Analyze and reflect on the ways in which cultural, economic, political, and/or social systems and 
beliefs mediate understandings of an increasingly connected contemporary world. (N). Assessment: 
analytical essay, midterm exam. 
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VII. Required Policies  
Attendance Policy 

Requirements for class attendance and make-up exams, assignments and other work in this course are 
consistent with university policies that can be found here.  

 

Students Requiring Accommodation 
Students with disabilities who experience learning barriers and would like to request academic 
accommodations should connect with the Disability Resource Center. It is important for students to share 
their accommodation letter with their instructor and discuss their access needs, as early as possible in the 
semester. 

 

UF Evaluations Process 
Students are expected to provide professional and respectful feedback on the quality of instruction in this 
course by completing course evaluations online via GatorEvals. Guidance on how to give feedback in a 
professional and respectful manner is available here. Students will be notified when the evaluation period 
opens and can complete evaluations through the email they receive from GatorEvals, in their Canvas 
course menu under GatorEvals, or via this link.  Summaries of course evaluation results are available to 
students at GatorEvals Public Data. 

 

https://catalog.ufl.edu/UGRD/academic-regulations/attendance-policies/
https://disability.ufl.edu/get-started/
https://gatorevals.aa.ufl.edu/students/
https://ufl.bluera.com/ufl/
https://gatorevals.aa.ufl.edu/public-results/

